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Purpose. To identify and justify the role of psychological resilience as a
prerequisite for maintaining the motivational potential and self-efficacy of future
managers under crisis conditions.

Methods. According to the research purpose, the following methods were

used: Connor-Davidson Resilience Scale (CD-RISC) — to measure resilience; a
modified version of K. Zamfir’s method by A. Rean — to assess the motivational
profile; a self-assessment questionnaire on crisis experiences — to determine the

individual impact of stress factors.
Results. The analysis revealed a predominance of motivation for self-
realization, autonomy, and internal interest in learning among students, which serves
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as a foundation for effective management in crises. This group is less prone to
burnout and more often follows a clear path of self-development. Gender differences
were also identified: women showed higher emotional sensitivity, while men
demonstrated stronger cognitive self-regulation. These findings confirm that
psychological resilience not only helps overcome difficulties but also serves as a key
mechanism for sustaining motivation for professional development in crisis
situations.

Conclusions. Psychological resilience is a crucial factor enabling future
managers to maintain their motivational potential in challenging and unstable
environments. Developing resilience should be a priority in management training.
High resilience supports internal motivation and enhances self-efficacy, decision-
making, stress management, and adaptability. It is a key adaptive resource for
student-managers in crisis conditions. Individuals with high resilience can mobilize
internal resources and maintain emotional balance and goal orientation, which
constitutes self-efficacy even under stress and uncertainty.

Keywords: psychological resilience, motivational potential, self-efficacy,
future manager, crisis situation.

IllepOoan Tersina, bpeuxko Ipuna, bixkko Poman, BoiitoBuu Bosoaumup.
IlcuxoJioriyna CrTiliKicTh $K IepeAyMOBa 30epe:KeHHS MOTHBALIHHOIO
NOTeHUIaJy Mal0yTHHOI'0 MEHeIKepa B KPM30BUX CUTYaIlIfAX.

Mera. BusBieHHS Ta OOIpYHTYBaHHS POJII IICHUXOJIOTIYHOI CTIMKOCTI $IK
IepeyMOBA  30€PEKCHHS MOTHBAIIIMHOTO TMMOTEHIIaly Ta camMOe(deKTUBHOCTI
MaiOyTHHOTO MEHEKepa B YMOBAaX KPU30BHUX CUTYaIliH.

Metoau. BianmoBigHO 10 METHU NOCHTIIKEHHS OYyJI0 BUKOPHUCTAHO HACTYIHHI
MeToauKu: 1Kaja ncuxosorignoi criiikocti CD-RISC (Connor-Davidson Resilience
Scale) — nist BUMIpIOBaHHS PIBHA CTIMKOCTI; METOJMKA BU3HAUYCHHS MOTHUBAIIHHOTO
npodinro ocodbucrocti (Moaudikaris metoauku K. 3amdipa y Bapianti A. Peana) —
JUISL  aHaJli3y MOTHUBALIIITHOTO MOTEHLIANy; aHKeTa CaMOOI[IHKH TepeXUBAHHSA
KPU30BUX CUTyaliil — IS BUSABICHHS I1HAMWBIAYaJbHOTO BIUIMBY CTPECOTEHHHUX
YUHHUKIB.

PesynbraTtu. AHaniz OTpUMaHUX JaHUX JOCHIDKCHHS A€ MOXKJIUBICTh
CIIOCTEpIraTH y CTYACHTIB JIOMIHYBaHHSI MOTHBAIIll O caMmopeaii3allii, aBTOHOMIi Ta
BHYTpIIIHBOI 3aI[IKaBJIEHOCTI B HaBYaHHI, 0 € OCHOBOI [IJIi MalOyTHHOTO
e(deKTUBHOTO YNPaBIiHHI B KPU30BUX yMOBax. Taka rpymna cTyJeHTIB MEHIII CXMJIbHA
710 TpodecifHOTO BUTOpPAHHS Ta YACTINIE MA€ YITKYy TPAEKTOPII0 CaMOPO3BHTKY.
OTpumaHi eMIipuydHi Pe3yabTaTH TAaKOXK JaJId MOXKJIUBICTh BHOKPEMHTH 1 TEHAEPHI
BIIMIHHOCTI. A came, Xoya 3arajlbHa TCHJCHIlS IIO3UTHUBHOI  KOPEJSIil
MPOCTEXKYBaJach y BCIX rpymnax, >KIHKH IEMOHCTPYBAJIU BUILLy €MOLIHHY Uy TJIUBICTb,
a YOJIOBIKM — BUIILY KOTHITUBHY CaMOPETYJISIIIO0, 1110 BIUIMBAJIO Ha AudepeHIiialio
y THmax MOTHBAIli (KIHKA dYacTille Majd MOTHUBAIIO JOMOMOTH, YOJOBIKH —
NOCSTHEeHHs ). TakuM ~ YMHOM,  pe3yJbTaThd  JOCHIDKEHHS  MIATBEPIKYIOTb:
NICUXOJIOTIYHA CTIMKICTh HE JIMILE JOMOMara€e BIOPATHCHh 13 TPYIHOIIAMH, a U €
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0a30BHM MEXaHI3MOM 30epeKeHHs MOTHBAIli 70 MpodeciitHOrO PO3BUTKY, IO
0COOJIMBO aKTyaJIbHO JIJI1 MaOyTHIX MEHE/PKEPIB B yMOBaX KPHU30BUX CUTYaITiH.

BucHoBku. IlcuxonoriuHa CTidKiCTh € BHU3HAYAJIBHUM YHHHHUKOM, IIIO
T03BOJISIE MAOYTHIM MEHEKepaM 30epiraTu MOTHBAIIMHUAN MTOTSHITIAN Y CKIQTHUX 1
HecTabiIbHUX YMOBaX. li PO3BUTOK Mae CTaTU HpiopuTeTOM Y mpodeciiiniii
MiATOTOBIII YIIPABIIHCHKHUX KaJpiB. Brucoka mcuxonoriyHa CTIKICTh CIIPHSIE HE IS
MIATPUMII BHYTPIINTHBOT MOTHBAITT, @ ¥ MABUIIYE 3JaTHICTh A0 CaMOE(hEKTHBHOCTI,
CaMOCTIHHOTO TPUUHATTS pIlIEHb, YNPaBIIHHSI CTPECOM Ta afanTamii 0 3MiH.
[IcuxonoriuHa CTIMKICTh € KIIOYOBUM PECYPCOM aJamnTallil CTylIeHTIB-MEHEKEPIB Yy
KPU30BUX CHUTYaIlisX. Pe3ynbTaTu MOCHIHKCHHS 3aCBiIUMIN, IO OCOOM 3 BHCOKUM
pPIBHEM CTIMKOCTI 371aTHI MOO1TI3yBaTH BHYTPIIIHI pecypcH, 30epiratd eMOIIHHUI
OaylaHc, LUIECHPSMOBAHICTh 1 3JATHICTh O CaMOPETYJIAlii , MO 1 € CKJIaJI0BOIO
caMm0eeKTUBHOCTI HaBITh B yMOBaX CTPECY Ta HEBU3HAYCHOCTI.

KiarodyoBi cjoBa: 1ncuxXoioridHa CTIMKICTh, MOTHBALIMHWK IIOTEHINIA,
caMmoeeKTUBHICTh, MAalOYTHII MEHEKEP, KpU30Ba CUTYaIIisl.

Introduction. In today’s world, marked by growing instability,
crises, and uncertainty—particularly due to military conflicts, economic
upheavals, ecological disasters, and global pandemics—the requirements
for psychological preparedness of future professionals, especially
managers, have significantly increased. In such conditions, professional
efficiency largely depends not only on knowledge and competencies, but
also on an individual's ability to maintain working capacity, adaptability,
and intrinsic motivation under stress and uncertainty.

Managers, as decision-makers, must not only make informed choices
but also demonstrate resilience to frustration, high stress resistance,
leadership qualities, and emotional maturity. In this context, psychological
resilience emerges as a fundamental personal characteristic that ensures
the preservation of motivational resources even under external pressure
and crisis. (Su, W., & Hahn, J. 2025).

The problem i1s particularly relevant in the Ukrainian socio-cultural
context, where students—future specialists—are under constant
psychological pressure caused by war, changes in learning formats, social
uncertainty, and personal losses. These challenges create additional
psycho-emotional burdens, threatening the maintenance of intrinsic
motivation for learning, self-development, and professional growth.

Modern science views psychological resilience as a complex
personality trait that includes adaptive resources, cognitive flexibility,
emotional regulation, and self-belief. Emotional self-regulation is one of
the most important components of human functioning, including the
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implementation of self-effective behavior. Self-effective individuals
require emotional regulation and motivational potential that fosters the
ability to block anxiety and perceive novel situations as opportunities
rather than threats (Erlina, L., et al. 2024).

Studies of motivational potential indicate its dependence on intrinsic
motivation, the need for achievement, self-actualization, and a subjective
sense of control.

In the context of studying psychological resilience and motivation in
future managers, current theoretical and empirical sources were analyzed
to highlight the key aspects of the problem.

Theoretical Overview and Methodology. Connor & Davidson
proposed a reliable tool for measuring psychological resilience—the CD-
RISC scale—which has found wide application in clinical, educational,
and managerial psychology. This scale helps determine the level of
individual ability to overcome stress and adapt (Connor & Davidson,
2003).

Fredrickson and Tugade & Fredrickson explain the mechanism of
positive emotions as an important resource of psychological resilience.
These authors emphasize that positive affectivity is the foundation for
restoring psychological balance in crisis conditions (Fredrickson, 2004;
Tugade & Fredrickson, 2004).

Bonanno and Masten argue that resilience is not an exceptional trait
but the result of a systematic development of personality, which ensures
continued productive behavior even in the face of traumatic experiences
(Bonanno, 2004; Masten, 2014).

Ukrainian studies (Sydorenko, Leonova, Hubarieva) focus on
examining students' resilience in the modern context of war, distance
learning, and social instability. They confirm that a high level of resilience
facilitates adaptation to professional and life challenges. In Ukrainian
academic discourse, special attention is paid to the formation of
psychological resilience in student youth; however, the combination of the
concepts of 'motivational potential' and 'psychological resilience' within
the context of management training still requires further research
(Sydorenko, 2021; Leonova, 2022; Hubarieva, 2023).

Thus, current scientific thought agrees that psychological resilience
is a determinant of adaptive behavior, academic success, and personal
growth, and its relationship with intrinsic motivation ensures stability in
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the professional development of future specialists, particularly under crisis
conditions.

Despite numerous studies devoted to resilience and motivation, the
relationship between levels of resilience and motivational orientations
among students during real crises remains underexplored. Furthermore,
there is a need to identify practical ways to preserve and support the
motivational potential of future managers through the development of
psychological resilience. (Fladerer, M., et al. 2020).

Therefore, research into the correlation between psychological
resilience and motivational profiles of future managers in crisis conditions
is highly relevant from both theoretical and educational practice
perspectives. The research aims to develop psychological and pedagogical
recommendations that promote self-regulation, self-efficacy, sustained
internal motivation, and emotional stability among future leaders of
change. (Kizrak M. 2025)

The aim of the article i1s to identify the specifics of the relationship
between the level of psychological resilience and types of motivation
among students majoring in 'Management', and to substantiate the role of
psychological resilience as a prerequisite for preserving motivational
potential and self-efficacy in crisis conditions.

Discussion of Results. The choice of the Connor-Davidson
Resilience Scale (CD-RISC) as a diagnostic tool is justified by its
reliability and validity, particularly in stressful or crisis situations. This
method 1s based on the idea that psychological resilience is the ability to
adapt to stress, difficulties, and traumatic events. It includes emotional
flexibility, self-efficacy, positive acceptance of change, and an internal
locus of control. These components of resilience are critically important
for the motivational stability of future managers in crisis situations.

According to the resilience scale, the results obtained are presented
in Table 1.

Table 1.
Levels of Psychological Resilience Among Students
Resilience Level | Number of Students %
High 23 30.3%
Medium 37 48.7%
Low 16 21%

192



Ilcuxonoziuni nepcnekmueu, Bun. 45, 2025, 188-198

Let us examine the results more closely:

High resilience level (30.3%). These students demonstrate high
emotional self-regulation, the ability to maintain intrinsic motivation even
under uncertainty or pressure, readiness for constructive problem-solving,
and reduced vulnerability to distress. These students show a predominance
of motivation for self-realization, autonomy, and internal interest in
learning, which are key to effective management in crises. They are less
prone to burnout and more likely to have a clear path of self-development.

Medium resilience level (48.7%). This group can partially cope with
stress and maintain academic activity; they show mixed motivation
types—internal combined with positive external. They have potential for
resilience development but need support during prolonged crises or intense
changes (e.g., shifts in education formats, social threats). Psychological
work with this group is most promising as it aims to stabilize and enhance
existing adaptive mechanisms.

Low resilience level (21%). This is the most vulnerable category of
students requiring psychological support: they are prone to affective
reactions, anxiety, and avoiding responsibility. Their motivation structure
is dominated by negative external motivation (avoiding punishment, fear
of failure). During crises, they easily lose interest in learning and may
experience academic decline, emotional exhaustion, apathy, or
procrastination. Individual mentoring and training on adaptability are
especially important for this group.

Thus, the majority of students (over 78%) have a medium or high
level of resilience, indicating available internal resources to preserve
motivational potential in difficult conditions. However, every fifth student
is at risk and requires systematic psychological and pedagogical support.
These findings highlight the need to: integrate psychological resilience
development programs into education, monitor students’ psycho-emotional
state, and adapt motivational strategies to individual characteristics.

Motivational Profiles and Correlation Analysis. The method for
determining the motivational profile of personality (a modification of K.
Zamfir’s method by A. Rean) was chosen for the empirical study of the
motivational potential of future managers due to its practical applicability,
psychological validity, and alignment with the study objectives. The
method is based on classical motivational activity theory and includes a
modification of the 'motivation for success / avoidance of failure' scale. It
allows for assessing the motivational structure of personality via clearly
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differentiated components: intrinsic motivation, positive external
motivation (aspiration for recognition, prestige), negative external
motivation (fear of punishment, pressure), and motivation for avoiding
failure.

Modern research confirms that the dominant type of motivation
correlates with resilience level: individuals with strong intrinsic motivation
generally demonstrate higher adaptability and flexibility under stress; in
contrast, dominance of negative external motivation or avoidance may
indicate a risk of emotional burnout and maladaptation.

The results from this method are presented in Table 2.

Table 2
Motivational Profiles of Students by Resilience Level
Type of Motivation High Level of Low Level of
Resilience Resilience
Intrinsic Motivation 82.6% 12.5%
External Positive 13% 50%
External Negative 4.4% 37.5%

A high level of psychological resilience correlates with a dominance
of intrinsic motivation (82.6%). These students are stress-resistant,
flexible, and adaptive, focused on internal goals—self-realization,
professional interest, and personal growth. This profile aligns with
autonomous motivation in Self-Determination Theory (Deci & Ryan),
which associates intrinsic motivation with psychological well-being and
crisis endurance.

Low resilience is accompanied by external motivation. Among
students with low resilience, positive external motivation (50%)
dominates—driven by rewards, approval from instructors or parents, or
results achieved 'for someone else.' Negative external motivation (37.5%)
indicates learning out of fear of punishment, loss of scholarship, or failure.
Only 12.5% have intrinsic motivation, suggesting instability in self-
regulation, heightened anxiety, and dependence on external factors.

These findings are consistent with contemporary research. According
to Connor and Davidson, resilient individuals not only adapt effectively to
stress but also maintain a high level of autonomous motivation. Our
findings also support Rean’s theory that a motivational profile dominated
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by intrinsic motivation characterizes psychologically healthy, resilient
individuals.

The presence of negative external motivation in low-resilience
students reflects emotional instability, dominant defense mechanisms, and
the need for intervention.

An important outcome of the study was the correlation analysis.
Results are presented in Table 3.

Table 3
Correlation Analysis
Correlation Type r Significance Level
Resilience «<» Intrinsic Motivation +0,61 p <0.01
Resilience <> Negative Motivation —-0,53 p <0.01
Resilience <> Subjective Crisis —-0,47 p <0.01

Key empirical results: A positive correlation between resilience and
intrinsic motivation (r = +0.61) indicates that higher resilience is
associated with stronger intrinsic motivation. Such students show deep
interest in learning, self-involvement, regulation, and a focus on self-
realization—even under prolonged challenges (online learning, shelling,
relocation).

Component analysis of resilience revealed the following leading
indicators:

- Optimism and goal orientation — 82% of high-resilience
respondents viewed their future as manageable during crises.

- Tolerance for uncertainty — 74% continued educational or
volunteer activity despite external threats.

- Self-regulation — 67% managed emotions in conflict or stress
situations.

Among low-resilience students (21%), dominance of external
motivation (fear of failure, social approval) and motivational instability
was observed—ifrequent shifts in educational goals and signs of
demotivation.

A negative correlation between resilience and negative motivation
(r=—0.53) confirms that lower resilience is linked to greater dominance
of avoidance-based motives. These include fear of punishment, learning
'by force,' and are typical of anxious, emotionally unstable individuals with
low self-esteem and high stress vulnerability.
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A negative correlation with subjective crisis experience (r = —0.47)
suggests that resilient individuals are less likely to perceive circumstances
as traumatic or critical. Low-resilience students often report helplessness,
anxiety, or identity crisis under stress (e.g., war, distance education,
change in environment).

Gender differences were also identified: while positive correlations
were seen across all groups, women showed higher emotional sensitivity,
and men displayed better cognitive self-regulation. This resulted in
motivational differences—women more often exhibited help-related
motives, while men were achievement-oriented.

Thus, psychological resilience not only helps to overcome difficulties
but is also a foundational mechanism for maintaining motivation toward
professional development—especially vital for future managers during
Crises.

Conclusions and Prospects for Further Research. Psychological
resilience is a decisive factor that enables future managers to preserve their
motivational potential in complex and wunstable conditions. Its
development should be prioritized in the professional training of
managerial personnel. High resilience supports not only internal
motivation but also enhances decision-making autonomy, stress
management, and adaptability to change.

Resilience is a key adaptive resource for student-managers in crisis
situations. The findings show that individuals with high resilience are
capable of mobilizing internal resources, maintaining emotional balance,
goal orientation, and self-regulation—even under conditions of stress and
uncertainty.

The motivational structure of students is significantly influenced by
their level of psychological resilience. Students with high resilience are
predominantly intrinsically motivated (82.6%), which manifests in
aspirations for self-realization, knowledge acquisition, and professional
growth. In contrast, students with low resilience display predominantly
external (especially negative) motivation (87.5% combined), indicating
learning driven by compulsion, evaluation pressure, or avoidance of
punishment.

Correlation analysis confirmed statistically significant relationships:
a positive correlation between resilience and intrinsic motivation (r =
+0.61), indicating that resilience ensures depth and stability of
motivational foundations; a negative correlation with external negative

196



Ilcuxonoziuni nepcnekmueu, Bun. 45, 2025, 188-198

motivation (r = —0.53) and subjective experience of crisis (r = —0.47),
indicating that individuals with low resilience are more vulnerable to
destructive motivation and emotional burnout.

The study results have practical value for higher education,
particularly in:

- forming psychologically resilient future managers,

- developing educational-psychological programs to strengthen
resilience,

- improving pedagogical conditions that promote intrinsic motivation
through autonomy, support, and positive feedback.

Psychological support for students in crisis contexts (war, distance
learning, social turbulence) should include:

- assessment of resilience levels,

- development of resilience training programs,

- implementation of motivational strategies based on values,
interests, and personal self-realization. Future research could focus on
comparing motivational profiles among students of different
specializations during crises.
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