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THE CONTENT OF EMOTIONAL INTELLIGENCE'S
DEVELOPMENTAL TECHNIQUES IN ADOLISCENCE

The main approaches to the interpretation of thecept of “emotional intelli-
gence” are pointed out in the article. Five keyataltties in its structure are analy-
zed. The main directions of research of this costare defined from the viewpoint
of their formation in the childhood and adolescentiee main drawbacks of such
developmental programs are determined. The atteargpply a systematic approach
to determining the content of the formation of eiml intelligence’s techniques in
the adolescence is made. Basing on Nesterenkofsa@pto understanding the unity
of self-development and self-regulation process@grnal content of the activity
[1, p. 60], as well as on the idea of one of a leadiemy growth of adolescence — self-
reflection (by P. Jacobson) the content of techesgior purposeful development of
emotional intelligence in adolescence is propo#ed. systematically defined within
the following units: cognitive, practical and castienal ones. The unit attributed to
the cognitive techniques consists of introspectioself-learning — self-awareness —
self-determination and self-restraint. In practigait processes of self-authorization —
self-programming — self-improvement — self-actuation and self-realization are
analyzed. Accordingly, in the correctional unitist proposed to interpret ways of
developing the emotional intelligence through thiecpsses of self-analysis, self-
esteem, self-control and self-management. Throeghniques of cognitive unit a
teenager acquires knowledge about emotionallyligégit behavior and understands
irrationality of his own range of emotional respomgdforms. Practical unit lets to
program him on the behavior that would facilitakee tdevelopment of emotional
intelligence. As a result of correctional unit &nager evaluates the efficiency of
accepted forms of emotional response.

Keywords: emotional intelligence, integrated personal propeself-reflection,
developmental techniques, cognitive, practical @rdectional units.

IIpuiimauyenko O. M. 3micT npuiioMiB po3BUTKY €eMOLIHOI0 iHTEJIEKTY B
NiUIITKOBOMY Billi. Y CTaTTi pO3TASHYTO OCHOBHI MIAXOU 0 TIIYMad€HHS TIOHSTTS
«eMOIlIHHUM 1HTeNneKkT». [IpoananizoBaHo I’ ITh OCHOBHUX 3/11I0HOCTEN y HOTO CTPYK-
Typil. BU3HaueHO OCHOBHI HAINPsIMU JOCTIXKEHHS LIbOTO KOHCTPYKTA 3 MOIJISITY MOXK-
JUBOCTI Moro (hOpMyBaHHS B IUTSYOMY Ta IMJIITKOBOMY BiIli. BUOKpeMIIEHO TOI0BHI
HEJOJIKM TaKUX PO3BUBAJILHUX MPOrpam. 3A1MCHEHO CpoOy 3aCTOCYBAaTH CUCTEMHHUIMA
MIJIX17] A0 BU3HAUCHHS 3MICTy MNPUMOMIB (OPMYBAaHHS EMOIIIMHOIO IHTEJIEKTY B
HANOUTBIII CEHCUTUBHOMY NEPIOl PO3BUTKY OCOOMCTOCTI — MialiTKoBoMy. Ha ocHOBI
nigxoay I'. O. HectepeHKko 110710 pO3yMiHHSI €HOCTI MPOIECIB CAaMOPO3BUTKY Ta
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caMOpEeryJsiii, BHYTPIIIHbOIO 3MicTy misimbHOCTI [1, ¢. 60], a TakoX ysBICHHS
1po OZHE 3 TPOBIIHMX HOBOYTBOPEHBb IIUIITKOBOTO BiKy — camopediekcito (3a
1. M. SIkoOCcOHOM), 3aMPOIIOHOBAHO 3MICT MIPUUOMIB IS IILIECIPSIMOBAHOTO PO3BHT-
Ky €MOLIIMHOTO 1HTEJNIEKTY B MiAJIITKOBOMY BiIll, IKHIl CHCTEMHO BU3HAYCHHUI Y MEKax
Takux OJIOKIB. KOTHITUBHOTO, MPAKTUYHOI'O Ta KOPEKLIMHOTO. JI0 KOTHITUBHOIO
OJIOKY B1IHECEHO TOCIII0BHI IPUHOMHU CAMOCIIOCTEPEKEHHS — CAMOITI3HAHHS — CaMO-
YCBIJIOMJICHHSI — CAaMOBU3HAYEHHS Ta CaMOOOMEXeHHS. Y MpakKTUYHOMY OJIOI TIpo-
aHaJI130BaHO TPOIECH CAMOBIIOBHOBA)KEHHS — CAMONPOrpaMyBaHHS — CaMOBIOCKO-
HaJICHHS — caMOaKTyaui3allii 1 camopeanizaiii. BilnoBigHo, y KOpeKiiiHoMy 0011
3alpOMOHOBAHO PO3TISAATH MPUHOMH PO3BUTKY €MOIIIMHOTO IHTEJIEKTYy Ha OCHOBI
MPOLIECIB CaMOaHalli3y — CAMOOIIIHKH — CAMOKOHTPOJIIO Ta CAMOBPSIIyBaHHS. 3aB/ISKH
npuiioMaM KOTHITMBHOT'O OJIOKY IMJIITOK HaOyBa€ 3HAHHS MPO E€MOIIMHO PO3YyMHY
MOBEAIHKY M YCBIIOMJIIOE HEpaIlOHAJIBbHICTh HAasABHOTO BJIACHOTO Alama3oHy (opm
emoliifHoro pearyBanHs. [IpakTuununii 670K Ja€ 3MOTY 3amporpamyBatu ce0e Ha Io-
BEJIHKY, sIKa O chpusiia po3BUTKY E€MOIITHOrO iHTeNneKkTy. B pesynbTari KOpekiii-
HOTO OJIOKY MIJJTITOK OIIHIOE e(PEKTUBHICTD pealtizallii NpUHHATHX (HOPM eMOIIITHOTO
pearyBaHHS.

KarouoBi ciioBa: eMOIIHUM 1HTEIEKT, 1IHTErpajabHa OCOOMCTICHA BIIACTUBICTS,
camopediekcis, MpUIHOMH PO3BUTKY €MOIIIHHOTO 1HTEIEKTY, IPUHOMH KOTHITHBHOTO,
MPAKTUYHOTO Ta KOPEKIIMHOTO OJIOKIB.

Ipuiimauenko O. H. Coaep:kanue npueMoB pa3BUTHS IMOLMOHAJIBHOIO UH-
TeJJIEKTA B MOJAPOCTKOBOM BO3pacTe. B craTbe pacCMOTPEHBI OCHOBHBIE IOIXO/IbI
K TOJKOBAHUIO ITOHATHS <OMOLIMOHAJIBHBIA WHTEIUIEKT». [IpoaHann3upoBaHbl OAThH
OCHOBHBIX CIIOCOOHOCTEW B €ro CTpykType. OrmpeneneHbl OCHOBHBIE HANpaBICHMS
HCCJIETOBAHMSI 3TOTO KOHCTPYKTA C TOUKH 3PEHUS BO3MOXKHOCTH €ro (hOpMUPOBAHUS
B JIETCKOM U TOJAPOCTKOBOM BO3pacTax. BBIACIECHBI IIaBHbIE HENOCTATKU TaKUX
pasBuBaroUX nporpamM. IIpeanpunsara moneITka NPUMEHUTH CUCTEMHBIA MTOAXO K
OIIPEIEIICHUIO COZIEP>KAHUS PUEMOB (POPMUPOBAHNUS SMOLIMOHAIBHOIO HHTEIIEKTA B
HamboJee CeHCUTHBHOM MEPHOJE PAa3BUTHUS JHUYHOCTH — MOAPOCTKOBOM. Ha ocHoBe
noaxona I'. O. HecrepeHKO O NOHMMAaHMM E€QUHCTBA MPOLECCOB CAMOPA3BUTHUA U
caMOperyJIsIiK, BHYTPEHHETO CojepkaHus aearenbHocTd [1, c. 60], a Taxke npen-
CTaBJIeHUs 00 OJHOM M3 BEIyIIMX HOBOOOPA30BaHMM IMOJPOCTKOBOIO BO3pacTra —
camopednexcun (mo I1. M. SIkoOCoHY), TPEIIOKEHO COACPIKAHUE MPUEMOB JUIS
LEJICHAIPABICHHOIO Pa3BUTHsI SMOLMOHAIBHOIO HMHTEJUIEKTA B IMOJPOCTKOBOM BO3-
pacTe, KOTOpOE CUCTEMHO OMPEJCIICHO B IMpeaenax CAeAYIOUUX OJOKOB: KOTHUTHUB-
HOTO, IPAKTUYECKOTO U KOPPEKIIMOHHOTO. K KOTHUTUBHOMY OJIOKY OTHECEHBI ToCe-
JI0BaTEIbHbIEC MPUEMBI CAMOHAOIIIOIEHUSI — CAMOIIO3HAHMSI — OCO3HAHUSI — CaMOoIIpe-
JeNIeHUsT U caMoorpaHuueHus. B mpaktuueckom O50Ke MpoaHaIM3UPOBAHBI MPO-
LECChl CaMOYITOJIHOMOYMBAHUSA — CaMONPOIPAMMHMPOBAHMS — CaMOCOBEPILIEHCTBO-
BaHMS — CaMOAKTyalIU3aluu U camopeann3auuu. COOTBETCTBEHHO B KOPPEKIIMOHHOM
0JI0KE MPEAJIOKEHO PacCMATPUBATh NMPUEMBI Pa3BUTHS SMOLIMOHAIBHOIO UHTEJUIEKTA
Ha OCHOBE IIPOLIECCOB CaMOAaHaJIN3a — CAMOOLIEHKM — CAMOKOHTPOJIA U CaMOYyIIpaB-
nenus. bnarogaps npreMaM KOTHUTHUBHOTO 0JIOKa MOJAPOCTOK MPHOOPETAaeT 3HAHUS
00 AMOIMOHAIBHO TPAMOTHOM MOBEJACHUU U OCO3HAET HEPAI[MOHATIBLHOCTD CYIIECTBY-
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IOIIET0 COOCTBEHHOIO Juana3oHa (opM 3MOIMOHANBHOTO pearupoBanus. Ilpaktu-
YecKuil OJIOK TO3BOJSET 3alMporpaMMUpOBATh ce0s Ha MOBEJEHHE, KOTOpOe Obl
CHOCOOCTBOBAJIO PAa3BUTHIO 3MOIMOHAILHOTO WHTEIUIEKTa. B pesysnbrare Koppek-
IIUOHHOTO OJIOKa TOJPOCTOK OlleHHBaeT 3((HEKTHUBHOCTh pEaTU3alru MPHHSITHIX
(dbopM 5MOLIMOHATIBHOTO PEarupOBaHUSI.

KiioueBble €j10Ba. 5MOLMOHANBHBIM HMHTEJUIEKT, WHTErpajbHOE JUYHOCTHOE
CBOWCTBO, caMopedieKcHs, MPUEeMbl Pa3BUTHUSI YMOIMOHAIBHOTO MHTEJUIEKTA, pue-
MBI KOTHUTHBHOT'O, IPAKTHYECKOTO M KOPPEKIIMOHHOTO OJIOKOB.

Background of the problem.While constructive definition of “emo-
tional intelligence” or “emotional literacy” appeat first in the psycho-
logical thesaurus in 1990, the problem of findingys of development and
improvement of this integrated personal propertatisacting increasing
attention of both foreign and native researchehng. gossibility of develop-
ment of emotional intelligence at any age, opemsrasting perspectives
for new researches in the psychology of age, begassit is known, in the
current practice of family and school breeding ptseand teachers’
overwhelming attention is paid to the intellectsphere of educational
process’ subjects, while the emotional componentbdeding of the
younger generation is mostly ignored.

Analysis of recent researches and publications orme issueindica-
tes that they are aimed at clarifying the conterdt function’s definitions
of emotional intelligence as an integral persomabprty, that consists of
various components: dispositional ones, which ao\ditioned with
ontological personal factors; components that lgeltn the ability; and
conceptions of certain standards of behavior exgefiom a person in a
particular cultural environment (E. L. Nosenko,\\.Kovryha, J. D. Mayer,
P. Salovey, K. V. Petrides).

The researchers also grounded theoretically artddkesnpirically the
hypothesis about the link of emotional intelligenaéh psychological
well-being (E. L. Nosenko, N. V. Kovryha, S. A. Dazarri), with perso-
nal meaning (S. A. De Lazarri), with peculiaritie$ different coping
strategies choice (E. L. Nosenko, N. V. Kowryhajiti#ors tried to explain
the influence of emotional intelligence on learningrk, relationships and
mental health (M. Zeidner, G. Mattews, R. D. Rabert

In some studies attempts to establish correlatioanmotional intelli-
gence with personal anxiety in adolescence (I. Mdr&eva), to define the
role of emotional intelligence in the gradual fotrmoa of adolescent moral
competence (A. V. Sadokova) have been made, iiroomthe importance
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of techniques’ system elaboration for purposefweligoment of emotional
intelligence in the period of institutional educeti

However, the results of the theoretical researclemmotional intelli-
gence mentioned above have not found adequatetiefien elaboration
of approaches to the purposeful development of malt intelligence,
although practical attempts of its forming, pardely in the most critic
age — adolescence, are being made quite activghgcally by some fo-
reign researchers (M. T. Greenberg, D. Golemar,antiery, C. Saarny).
Representativesf national Psychological Science have also maadeeso
attempts to develop as practical recommendationd, fall trainings of
emotional intelligence in children and adolescestigh as technology and
specific exercises for the development of emotiangiure and emotional
literacy (T. A. Danilina, N. L. Kryazheva, L. N. Rbina, S. Uspenska).
Trainings of emotional maturity and emotional cotepee (L. V. Gracheva,
T. Repnova, U. S. Shevchenko), trainings of aggras€oping, anxiety
and stress-coping’ trainings (E. K. Lyutova, O.Mlzerna), self-regulation
of emotions (T. Mishchenko, O. V. Huhlaeva), theselepment of em-
pathy (M. Udovenko), offences’ coping (O. A. Apugela, O. Golovneva)
have been created.

It should be noted when emotional intelligencenirags are being
conducted a significant disadvantage of the coagoedgrams of this type
Is the concentration only on the external aspedctstsoexpressing in
subject’s behavior while responding to emotionahsti. Training within
such approach, in our opinion, does not facilitée formation of stable
moral guidelines as for emotional response thatlav@ncourage free,
independent behavior. Besides it is necessary fathagize the absence of
programs that would decode systematically the ecastef techniques of
purposeful development of emotional intelligenceaasntegrated personal
property.

Thus,the objective of this article is an attempt to apply a systemati
approach to determining the content of developnoér@motional intelli-
gence techniques in the most sensitive period idomality — adolescence.

Despite the fact that the notion “emotional inggce”, as noted above,
was introduced into scientific circulation in 1998, the early twentieth
century E. Thorndike had supposed the existense-chlledsocial intelli-
gencein the structure of human intelligence [7, c. 2249ter this notion
was removed from the number of components of génetalligence.
However, R. Sternberg as a result of systematidiestuconfirmed the
conclusion made earlier by E. Thorndike, that danialligence was diffe-
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rent from academic abilities and was the most ingmardeterminant of
successful practical human activity [6]. At the eridhe twentieth century,
the concept of “social intelligence” was put intoiestific circulation
again, but as a component of emotional intelligence

Today, thanks to the results of several studie$]&—can be claimed
that there are 5 basic abilities in the structdrenootional intelligence.

The first ability is awareness of own emotions dyuanan being and it
is considered to be the leading ability in emotlomdelligence as the
ability to manage somebody’s own emotions, regutatsr expressing
begins with the moment a human understands theesaok feelings’
appearance, their nature and intensity.

The second one appears in regulation of own en®mtmid is based on
their self-awareness. Managing own emotions reveaksfforts to calm
oneself, to get rid of anxiety, irritability or saeks.

The third one is defined as the ability to disposeself to activity. It
is realized in human efforts to direct own emotitms&chieve goals, self-
motivation at new achievements, creative activity.

The fourth ability is interpreted as recognizingdamnderstanding
emotions that arise in other people. This abilgyimplemented, particu-
larly in identifying empathy.

The fifth one is implemented in the ability to mi@im friendly rela-
tions with other people.

This subspecies of emotional intelligence detersthe popularity of
a man in a group, effectiveness of interpersonaimoanication and even
correlates with leadership.

Being guided with Nesterenko’s approach to undedstey unity of
the processes of self-development and self-regulatnternal content of
activity [1, p. 60], and self-reflection (by P. Jacobson), waelvel that the
content of the techniques that need to be impleedeiito purposeful
development of emotional intelligence in adoleseerean be systemati-
cally defined within the following units:

Cognitive unit(*"What do | know about emotionally intelligent lzeh
vior?”). The components of this unit are determineith taking into
account the ability of a person (in our case —eadeger) to self-reflection
(reflection of acts of self-learning in somebodgwn mind) and can be
implemented, according to the model of self-orgaimn of personality
[1, p. 61], as a sequence of the following processdrogpection — self-
learning — self-awareness — self-determinationsatidrestraint.

With the help ofintrospectiona person, that endeavors to improve or
develop emotional intelligence, analyzes the raofjeusual forms of
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emotional response, comparing it to a wider repreriof possible forms of
response under condition of a high level of ematiamtelligence.

Based on the process s#lf-learninga subject is motivated to analysis
his own forms of emotional response in variousatituns of life and
communication with others. The list of such sitaa$ is established in the
numerous tests of emotional intelligence, basedombt on self-assess-
ment of own properties, but also on the analysibeaifavior in different
situations.

Self-learning prepares the ground feelf-awarenessA subject is
motivated to the awareness of the reasons for anpa®rtain behavioral
strategies in certain situations and evaluatingnthe terms of ideals,
cultural and moral norms accepted in the society.

The content of the next group of techniques of @mat intelligence
formation is associated with self-determination,amag the adoption of
certain standards of emotional response as a mdethe behavior
formation. At this stage, a subject is acquaintdith Weatures of different
levels of emotional intelligence, with moral noros which these features
are based. According to the results of empiriceg¢aech done by E. L. No-
senko and N. V. Kovryha, three levels of emotiomdlligence: the lo-
west, average, the highest ones are singled out.[212]. Responding
based on the mechanism of conditioned reflex (re@aaction); the low
level of self-control, high situational conditioitglmeets the lowest level
of emotional intelligence. Voluntary commission ekternal activity
(activity, communication) on the basis of repreagohs (mentality), with
the use of certain willpower; a high level of setfatrol, a high level of a
subject’s self-esteem meet an average level. Tykekt level meets the
highest level of a man’s internal world. It is basmn the presence of an
appropriate guidance on possible alternatives dlbier in specific life
situations. Choice of behavior is made without &Xtrce of will, as it
reflects the system of social skills that were fednunder the influence of
opinion on the level of consciousnessj2112].

After a subject’s familiarization with levels of etonal intelligence
formation, he is motivated to analyze the effectsvarious forms of
behavior and response that encourage self-detetionnéacceptance or
rejection of specific guidelines).

The contents of one more subgroup of cognitiveriggres is reflec-
ted in the notion self-restraint.A subject should realize clearly which of
his emotional responses require control and réistnic

The next group of techniques for emotional intellige formation can
be combined in the practical techniques unit (“Whkhabuld | do to be
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emotionally intelligent?”), that may include suchder of interrelated
processes as self-authorization — self-programmirsglf-improvement —
self-actualization and self-realization.

Accepting certain obligations to implement his agrtforms of emo-
tional response in own behavior, a subject autherizimself to realize
them in different spheres of practical life. Durisglf-authorization the
need grows into the interest.

Appointing himself/herself for the implementatiohcertain actions,
a person is aware of their ultimate goal and pthaesvay to it. This means
the process of self-programming — formation ofitlesal image of personal
behavior through the conscious and purposeful pgnof own activity.

The contradictions between the ideal image andrehé possibilities
of a person cause self-improvement — activity airaethe correction of
the drawbacks in the structure of personal behg@omtional response).
This process involves self-breeding and self-edocat

The next stage is self-actualization of a subjeicthis behavioral
program.

If during all processes of the cognitive unit a nkawows the internal
chaos of own structure, using the processes ofipahcinit he organizes it
consciously. Maximal organization is achieved dgrself-actualization,
and the process of self-realization involves attsntp organize external
expression of emotional response.

In correctional unit (that answers the questionhdl/can | expect?”)
techniques of self-analysis, self-esteem, selfrobr@nd self-management
are included.

Analyzing the effectiveness or ineffectivenessmplementing of the
accepted guidelines for behavior a subject evatutite success of their
implementation and possible consequences, corftimiself.

Self-control occurs rarely without the process eff-mmanagement
(“motivational self-regulation”) as the activity & person to maintain
relative stability of received standard of emotibnantelligent responding.
Unlike the self-control as a simple self-restrigtirthe self-management
process involves self-determination and perceivesgectives of activity
on the improvement of the emotional sphere, andetbee promotes
introspection and further development of emotionadlligence.

Conclusion. The attempt to define the content of emotionaglint
gence’s developmental techniques in adolescencgade in this article.
The content of emotional intelligence’s developraéméchniques is pre-
sented as a system consisting of three intercoedeghits: cognitive,
practical, correctional ones. Through techniquesagfitive unit a teena-
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ger acquires knowledge about emotionally intelligeehavior and under-
stands irrationality of his own range of emotiomakponding forms.
Practical unit lets to program him on the behathat would facilitate the
development of emotional intelligence. As a residlcorrectional unit a
teenager evaluates the efficiency of accepted fofnesnotional response.
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OCOBJUBOCTI ®YHKIIIOHYBAHHA I:E(I)JIEKCI/IBHOi
KOMIIETEHTHOCTI K HIJIICHOI CUCTEMHA

ABTOp po3rianae pedIeKCHBHY KOMIIETEHTHICTDh SK IHTErpaTUBHE OCOOMCTICHE
YTBOPEHHsI, IO (hOPMYETHCS B MPOIECi pe(ISKCUBHOTO MOCBIMY Il 3a0e3medeHHs
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