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THE FORMATION LEVEL OF THE COMPONENTS
OF THE REFLECTIVE EXPERIENCE AS A FACTOR
OF THE STUDENTS’ EDUCATIONAL SUCCESS

The purposeof the article is to verify the hypotheses aboutediect of the
formation level of the system of reflective expade and some of its components on
the success of students’ learning. The author fiased a structural-functional model
of the reflective experience as an open, dynamstesy that integrates three
components: the reflective potential, the reflectsompetence and the procedural
components of the experience. Each component pesfots function, which is
needed for reflexivity, the general ability of tlperson to observe, analyze and
manage the internal processes of his life. Thectfle potential that is presented by
the reflective resources system provides internaVity by the necessary resources
and information, the reflective competence manafesprocesses of a functioning
and development of the experience’s system, theegioal components implement
activity as a process. The results obtained byeafactor and two-factor schemes of
the dispersion analysis, have identified the sigaifce of the effect of each
component of the system and the general formaéwel lof the reflective experience
on the educational success. It is proved that anedtion level of the personality’s
reflective competence has the most significantcéffen the educational success
through the activation of the knowledge system alblo@ reflection, about the basis
of the reflective activity and the advantages efusing, about the methods of its
regulation and development. It was found that & leyel of the educational success
is demonstrated by those students, who have afbighation level of the system of
the abilities to predictive own activity (activelylanning its internal operations,
determine the prospects of own future) and activedg the strategy of “Deep
processing and critical analysis of informationt thiie based on a rational approach to
a searching solution”. The author has shown treat@structive effects of reflexivity
depends primarily on the mobilization of the inade&tg amount of the reflective
resources, that promotes a complicating of theesatilsjinternal activity, an excessive
dipping into the inner world.

Keywords: reflexivity, reflective experience, reflective potal, reflective
competence, reflective activity, educational susces

CaBuyenko O. B. PiBeHb cpopMOBAHOCTI KOMIIOHEHTIB pedIeKCMBHOIO 10-
cBiny sik ¢akTop ycmilIHOCTI HABYAHHS CTYAEHTIB. MeTa cTarTi — MEpeBipUTH
NPUITYIICHHS PO BIUIUB PIBHS CPOPMOBAHOCTI CHCTEMHU Pe(IEKCUBHOTO JOCBIAY Ta
OKpeMHuX ii KOMIIOHEHTIB Ha YCHIIIHICTh HABYAHHS CTYACHTIB. 3amporOHOBaHO

© Savchenko O. V., 2016
269



Psychological Prospects. Issue 28, 2016

CTPYKTYPHO-(DYHKIIIOHAJIbHY MOJIeNIb pe(IeKCUBHOTO JTOCBIY K BIAKPUTOI, JUHA-
MIYHOI CUCTEMH, I1I0 IHTErPy€e TPU KOMIOHEHTH: peIeKCUBHUN MOTEeHIIal, pedek-
CHUBHY KOMIIETEHTHICTh, TPOLIEAYPHI CKIQIHUKHN AOCBiTy. KOXHUI KOMIIOHEHT BUKO-
HYy€ CBOIO (DYHKIIIIO, OTPIOHY [Isi 3a0e3nedeHHs peIeKCUBHOCTI, 3arajibHO1 37aT-
HOCTI OCOOHMCTOCTI CIIOCTEpIraTH, aHaII3yBaTU W YNPaBIATH BHYTPIIIHIMH IpOIle-
CaMU CBO€1 XUTTEMISITLHOCTI. PedekcuBHUN TOTEHITIaN, TPEACTABICHU CHCTEMOIO
pediiekcuBHUX pecypciB, 3a0e3nedye BHYTPINIHIO aKTHBHICTh pecypcamu ¥ iHGOp-
Marli€ro, peQIeKCMBHa KOMIETEHTHICTh 3A1MCHIOE YIIPaBIiHHS TPOIECaMU PO3rop-
TaHHS Ta PO3BUTKY CHUCTEMH JOCBiTy, MPOIEIYypPHI CKIATHUKUA pPEali3ylOTh aKTHB-
HICTh Y IpolecyajJbHOMY acmekTi. Pe3ynabpTaTu, oTpuMani 3a npoueayporo ogHodax-
TOPHOTO Ta JBO(AKTOPHOTO IUCIEPCIMHOTO aHami3y, BUSBUIN 3HAYYIIICTh BILTUBY
KOXXHOTO KOMITOHEHTa CHUCTEMHU Ta PiBHA C(HOPMOBAHOCTI BCHOTO pPehIEKCUBHOTO
JIOCBIJy Ha YCHINIHICTh HaBYaHHS CTYAEHTIB. Y pPoOOTI TOBEICHO, 110 HaWOUIbII
3HAYYyIUH BIUIMB 3[IACHIOE PIBEHb C(HOPMOBAHOCTI PEe(PIIEKCUBHOI KOMIETEHTHOCTI
0COOMCTOCTI 4epe3 aKTHBI3allll0 CHCTEMHU 3HaHb NPO peQuieKciio, mpo mepesaru ii
3aCTOCYBaHHS, PO 3aCO0M PEryIisllii Ta po3BUTKY. BUsBIEHO, 10 BUCOKHIA PiBEHB y
HaBYaHHI JEMOHCTPYIOTh Tl CTYJAEHTH, SIKI MalOThb BUCOKUU pPiBeHb C(HOPMOBAHOCTI
CHCTEMH 3J1I0HOCTEH /0 MPOTHO3YBaHHs BJIACHOI AKTUBHOCTI (aKTMBHO IUIAHYIOTh
CBOIO BHYTPIIIHIO AiSUIbHICTh, BU3HAYAIOTh MEPCIEKTUBH PO3BUTKY BJIACHOTO Maii-
OyTHBOr0), a TaKOXX AKTHMBHO BHKOPHUCTOBYIOTH CTpaTeril0 TTMOMHHOI OOpOOKH Ta
KPUTHUYHOTO aHami3y iHdopMalii Ha MiJCTaBl PallilOHaJbHOTO MIAXOMY A0 MOIIYKY
O3B’ si3aHHs 3aBnaHHs. [lokazaHo, 110 1eCTPYKTUBHI MPOSBU pe(IEKCUBHOCTI OB’ sI-
3aHl MepeayciM 13 MOOLTI3alli€l0 HealeKBaTHOI KUIBKOCTI Pe(IEKCUBHUX PECYPCIB,
10 CHOpHsi€ YCKIaAHEHHIO BHYTPINIHBOI JISUIBHOCTI Cy0’ €KTa, HAAMIPHOMY 3aHYPEH-
HIO y BJIACHUI BHYTPIIIIHIN CBIT.

KuarouoBi ciioBa: pedekCuBHICTh, peIeKCUBHUI AOCBIJ, peQIeKCUBHUI MO-
TeHI[1ad, peQeKCUBHA KOMIIETEHTHICTh, pe(IeKCUBHA aKTUBHICTh, YCHIIIHICTh Ha-
BUYAHHS.

Capuenko E. B. YpoBeHb c)OpMHPOBAHHOCTH KOMIIOHEHTOB pedieKcHB-
HOI0 ONbITA Kak (akTop yCHemHoCTH O0Oy4dyeHHs CTYAeHTOB. llenvio craThu
ABJISIETCSl MPOBEPKA TUIOTE3bl O BJIUSHUU YpPOBHA C(HOPMUPOBAHHOCTH CHUCTEMBI
pedIEeKCUBHOTO ONBITA W OTICIBHBIX €€ KOMIIOHEHTOB Ha YCHEHIHOCTh O00y4YeHUs
ctyneHToB. llpennoxeHa CTpyKTypHO-(QYHKIIMOHAJIbHAS MOJEIb pedIeKCUBHOTO
ONbITA KaK OTKPBITOM, JUHAMHYHOW CHUCTEMbI, UHTETPUPYIOLIEH TpU KOMIIOHEHTA!
pedaeKkcuBHBIN NOTEHIMAN, pe(IEKCUBHYI0 KOMIIETEHTHOCTb, MPOLEYyPHbIE COCTaB-
nstomye onbita. Kakaplii KOMIOHEHT BBINOJIHAET CBOIO (DYHKIMIO, HEOOXOIUMYIO
st obecnieueHus: pedIeKCUBHOCTH, OOIIEH CIIOCOOHOCTH JIMYHOCTH HAOIIOIATH,
AHAJIM3UPOBATh U YNPABIATh BHYTPEHHUMH MPOLIECCAMHU CBOCU KU3HEIESITEIbHOCTH.
PeduiekcuBHBIN TTOTEHITMAN, TPEICTABICHHBIN CUCTEMON PedIICKCUBHBIX PECYPCOB,
oOecrieunBaeT BHYTPEHHIOI aKTHBHOCTh pecypcamu U nHdopmarmeit, pediekcuBHas
KOMITETEHTHOCTh OCYILIECTBIIAECT YNPABICHUE MPOLECCAMU PA3BOPAYMBAHUS U PA3BU-
THSI CUCTEMBI OIIBITA, MPOLEAYPHBIE COCTABISAIONIME PEATU3YIOT aKTUBHOCTH B IPO-
[IECCyaJIbHOM acrekTe. Pe3ynbTarhl, MOJyYeHHbIE ¢ TTOMOIIBIO MpoLeayp oaHO(pak-

270



[McmnxonorivHi nepcnektuen. Bunyck 28, 2016

TOPHOTO U JBYX()AKTOPHOTO AUCIEPCHOHHOTO aHallM3a, BBIIBUIM 3HAUMMOCTH BIIUS-
HUSl KaXJ0ro KOMIIOHEHTa CHUCTEMBbl U YPOBHS COPMHUPOBAHHOCTU BCETO peduiek-
CHUBHOI'O OIIbITA HA YCHEHNIHOCTh OOy4YEHHs CTYIEHTOB. B pabore noka3aHO, 4TO
HamOoJiee 3HAYMMOE BJIMSHUE OKa3bIBa€T YPOBEHb C(POPMUPOBAHHOCTH pedIieK-
CHUBHOM KOMIETEHTHOCTHU JINYHOCTH Yepe3 aKTUBU3ALIUIO CUCTEMBI 3HAaHUH 0 peduiek-
CUHU, O MPEUMYIIECTBAX €€ MPUMEHEHMs, O CIoco0ax ee Peryysiiuud U pPa3BUTHS.
BrIsiBIIEHO, YTO BBICOKHM YPOBEHb B 00YYEHUU JAEMOHCTPUPYIOT T€ CTYJIEHTHI, KOTO-
pble UMEIOT BBICOKMH YPOBEHb COPMUPOBAHHOCTH CUCTEMBI CIIOCOOHOCTEHN K MpO-
THO3UPOBAHUIO COOCTBEHHOM aKTUBHOCTH (aKTMBHO TUIAHHUPYIOT CBOIO BHYTPCHHIOHO
JESITeTbHOCTh, OMPEEINSIOT MEPCIEKTUBBI Pa3BUTHS COOCTBEHHOTO OYIyIIero), a
TaKk)K€ aKTUBHO HCIOJB3YIOT CTPATETUI0 TIIYOMHHOM OOpaOOTKU M KPUTHUYECKOTO
aHanm3a UHGOPMAllMU HAa OCHOBAHUU PAIMOHAIBLHOTO MOJAXO0JAa K MOUCKY PEIICHUs
3agaun. [loka3zaHO, 4YTO JECTPYKTHUBHBIE NPOSBICHHUS PEPICKCUBHOCTU CBS3aHBI
npeke BCero ¢ MoOMIM3anueil HeaJeKBaTHOTO KOJIMYECTBA PEIICKCUBHBIX PECYp-
COB, YTO CIIOCOOCTBYET YCJOKHEHHUIO BHYTPEHHEH IEeATENbHOCTH CyOBEKTa, upes-
MEpPHOMY MOTPYEHUIO €T0 B CBOM BHYTPEHHUN MHUP.

KiaroueBbie cjioBa: pedrieKCUBHOCTb, pe(IEKCUBHBIN ONBIT, peQIeKCUBHBIN
NOTEeHIMaN, peQeKCUBHAs KOMIIETEHTHOCTh, pe(deKCHBHAs aKTUBHOCTb, YCIIEII-
HOCTb O0yUYEHHS.

Formulation of scientific problem and its significance. In modern
psychology new humanistic technologies of the pwabty’s development
are formed. The activity of the mature personalgyaimed at self-
realization and effective self-regulation. The egility is an important
feature in this person’s inner structure. We showsi the personality’s
ability to stand in the position of “observer”, ‘ftmoller’” and “constructor”
in relation to his activities, to his own inner Wwbrin adolescence the level
of reflexivity is an important factor of the sucsed the activities, because
people are accumulating the sufficient experientereblection. It is
important to investigate how are the componentsthed reflective
experience affecting the success level of the iegractivities, which is
considered to be leading in juvenescence.

Analysis of recent studies on this issué.he reflective experience is
an open dynamic system that provides a deploymetiteomental space
within which the subject defines and solves théeotifve task through a
mobilizing personality’s reflective potential, a plementation of the
various forms of reflective activity and an actmation elements of the
reflective competence. The significance of studyhefreflective experien-
ce to understanding of the personality’s interaatdrs was proved in the
works of the pedagogical (O. Gerasimova, V. Marbkte M. Prokofyeva,
O. Savchenko etc.) and psychological (A. Veremchifle. Isayev,
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L. Zahray, Z. Karpenko, M. Savchyn, V. Slobodchikete.) approaches.
Thus L. Zahray revealed the role of the reflectexperience in overco-
ming egocentrism, modeling own personality’s idigmtiThe reflective
experience, according to the researcher, is therftitat contributes to the
formation of the general “picture of life”, constting “self-concept” [1].
M. Savchyn proposed to consider the reflective agpee as an important
part of the personal spiritual experience. One h&f tmain tasks of the
reflective experience is building of the adequateeetations of the future
(identifying of the variant of events that corresgs the external circum-
stances and the personality’s physical and mentaisipilities). “The
adequate prediction and assessment of own resoaliogs to form the
psychological readiness for the future events, fgawoize activities to
prevent possible negative situations” {65,307]. So often the reflective
experience is seen as a condition of the persgisafitrmation and deve-
lopment, as a component of a highly organized nh@hi@nomenon.

The purpose of work is a verification of the hypothesis about an
effect of the levels of formation of the reflectiegperience’s system and
some of its components on the success of studiEaisiing. We need to
solve the followingtasks to achieve this: 1) the definition of the compo-
nents of the internal structure of the personalityeflective experience;
2) the analyses of the effects of the formatiorelef the reflective expe-
rience’s components on the indicator of the stugleadtucational success.

We have proposed the internal structure of thescéfle experience
that integrates three components. The functionihthis holistic system
ensures the implementation of the reflexivity as ¢feneral capacity. The
system of the reflective experience includes tllectve potential, which
provides the functioning of system by the necessayources and
information, the various forms of reflective actyyi which realize the
reflexivity in its procedural aspect, and the refiee competence that
performs the functions of control and managemerthefinner processes
of functioning and development of the reflectivgpesience’s system. The
reflective experience is the space, in which thigjeszt defines reflective
tasks and organizes a process of search thein@wuthrough an actuali-
zation the reflective abilities (the elements o tleflective competence)
that mobilize necessary reflective resources, orgasome forms of
activity and assimilate obtained results. The girgn of the reflective
experience’s system occurs precisely through akgion the obtained
results of the reflective activity, through thenséer of actual forms in the
potential structure (knowledge, skills, strategies)
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So we identify three structural components of #feective experience
performing various functions, which are necessarytlie efficient func-
tioning of the experience as an integrated systéinthe reflective
potential — a system of the individual psychological feasutieat ensure
personality’s ability to retain a stability of theflective activity against the
backdrop of pressures and changing of external itond due to the
presence of stable internal criteria and orientatiof own life activity;
2) the procedural components of the reflective expade — the forms the
internal activity, that reveal the relationship the personal “Self” and
external reality in the process of mental or pratiactivities; 3)the
reflective competence- a personal integrative formation that combines
some reflective skills, which coordinate the atitd of the components
reflective experience, provide a high performaresell of the various forms
of the reflective activity, the personality’s memad practical activities.

The reflective experience operates at three |geelgnitive, metacog-
nitive and personal), the nature of its functionogpends on the comp-
lexity of the problem that the subject solves ahd specificity of the
reflective task that is defined and solved by thibject during the
execution of the basic activity forms. We define tteflective task as a
subject’s intermediate purpose, which directs lusvly in the internal
plan on an analysis of his actions, an awarenetizeojrounds of obtained
results, a rethinking of the acquired knowledge skills, a reorganization
of his self-representations (“self-concept”) andlitg (“world image”).
The solution of a reflective task allows determgnthe means of problems
solving.

In our previous studies were defined the typeshefreflective task,
which are solved by subject at different levels thie reflective
experience’s functioning [5]. At the cognitive léweibject solves the tasks
of an awareness of tools and mechanisms of thangoproblems, an
analysis of the formed knowledge system and amrgltgion the means of
problems solving with the task’s conditions anduiegments. At the
metacognitive level of functioning of the refle@iexperience’s system the
subject performs transformations of the model “psscof solving pro-
blems”, analyzes and regulates his mental searm@btepses, supports the
self-regulation of own reflective activity. At theghest level (personal) of
the reflective experience the individual resolves task on the self-
determine, self-knowledge, self-identify, self-dgsing and self-realization.
The object of the inner activity in these taskshis content of own “self-
concept”.
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The effective functioning of the components ofeefive experience is
a considerable condition of the productive impletagon of the reflexi-
vity as personality’s general capacity in varioustivaty forms. In
juvenescence the learning activity remains onehefdominant forms of
personality’s activity. Therefore, we hypothesizhdt the components of
the reflective experience are internal factorshef students’ educational
success.

Methods and techniques.The formation level of each component of
the reflective experience is defined by developextedure [4]. For deter-
mination of the formation level of the reflectiverapetence we used the
developed comprehensive program of psychodiagneossiearch, which
included twelve procedures and methods suitabled&fmition of the
levels formation of each item. According to outustural-functional mo-
del, the reflective competence combines the folhlganaomponents: 1) the
knowledge system about a reflection and differemts of the reflective
activity (application form “Reflection, personaliy reflective abilities”
(O. Savchenko)); 2) the metacognitive awarenesardayy the subject’s
own reflective activity (the procedure of the spé@emantic differential,
developed by O. Savchenko); 3) the model of “sefiiective subject” (the
procedure of the special semantic differential, elleyed by O. Sav-
chenko); 4) the system of cognitive reflective Isk{l'The reflective skills
(a cognitive level)” (O. Savchenko)); 5) the syst&i metacognitive
reflective skills (“The reflective skills (a metagative level)” (O. Sav-
chenko)); 6) the system of personal reflectivelsKifiThe reflective skills
(a personal level)” (O. Savchenko)); 7) the systéithhe evaluation criteria
of the reflective activity (the procedure of theesjal semantic differential,
developed by O. Savchenko); 8) the system of thigieb to predictive
own activity (“The prognostic task” (L. Regush, Slomova), modificated
by O. Savchenko); 9) the system of life tasks (“Tifie task of self-
development” (O. Savchenko, Ya. Domanova)); 10)sywtem of reflec-
tive strategies (“The reflective strategies of peaols solving” (O. Sav-
chenko, M. Makiyenko)); 11) the reflectivity as agoitive style (“Ma-
tching Familiar Figures Test”, MFFT (J. Kagan));) 1Be reflective style
of internal conflicts resolving (“The personal stybf problem-conflict
situations solving” (O. Savchenko, D. Studentsava))

The indicator of a representation of the reflectagtivity takes into
account the activity forms which are the most intgotr for the internal
organization of the reflective experience at thee¢hlevels. We used the
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method of content-semantic analysis of the spettheents’ functions in
the discourses of problems solving by the instamctithinking aloud”
(S. Stepanov, |I. Semenov, V. Zaretskiy) to deteentite characteristics of
the reflective activity forms at cognitive and nuignitive levels. We
carried out the scheme proposed in M. Naydonovep§?] to define the
functional elements of the speech products’ analysle have developed
the categories of narrative analysis for quantieaind qualitative assess-
ment of texts, in which the subjects describe thmam behavior in
problem-conflict situations, to analyze the shapethe reflective activity
at the personal level. We distinguished 41 categoprivhich provided
information on the following features: 1) the gealerharacteristics of the
narrative as text; 2) the nature of the charactéyshe author’s position
towards the problem-conflict situation and attitudehimself as a parti-
cipant; 4) the image format of problem-conflictusitions; 5) the features
of narrative (a consistency, a sequence, a presancentradictions) [5].
The general indicator takes into account threedstahzed assessments
that reflect the level of activity and complexity the procedural compo-
nents of experience at the three levels.

In the structure of the reflective potential weidefl two components:
the reflective resources system and the reflechieehanisms. The reflec-
tive resources combine the mental structures argbpal features, which
are activated during mental activity by the subjegbrovide conditions for
the effective decision of the reflective tasks.the reflective resources
system we have identified the structural, operafiomotivational and
behavioral components, which provide the necedsasys for decision of
the actual reflective task due to functioning irogeeration. The specific
reflective resources actualize at each level ofrdflective experience’s
functioning. The general formation indicator of theflective resources
system encompasses three standardized assess8wistsuctural resour-
ces in our study were presented by the cognitivectires of different
levels of complexity (a schematic (“Index of Leamgi Styles”, ILS
(A. Soloman, R. Felder)), the metacognitive knowkedsystem (“Meta-
cognitive Awareness Inventory”, MAI (G. Schraw, 8. Dennison)), the
“self-concept” (“Twenty Statement Test”, TST (M. K, T. McPartland),
“Adaptive strategies of behavior’, ASB-1 (N. Meloka), “Purpose in
Life Test”, PIL (J. Crumbaugh, L. Maholick), modifted by D. Leontiev).
The operational resources are represented by tedectual (“Compli-
cated analogies”, “ldentifying of patterns” (B. Po¥skiy)), regulative
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(MAI (G. Schraw, R. S. Dennison), “State Metacoiyeitinventory”, SMI
(H. O’'Neil, J. Abedi)), senseperformative (PIL, nifachted by D. Leon-
tiev) and self-regulative (“Style of self-regulatiof behavior”, SSB-98
(V. Morosanova)) operations, which are unconsciau®mated forms of
personality’s activity. The operational resourcesvple the necessary
tools for performance of the basic activities. Thetivational resources
are subjective orientations, which stimulate andalithe subject’s activity
on the search for the means of problems solving (titellectual and
metacognitive emotions (the procedure of absolstenates), the personal
values (Research method of the vital senses sy@ferdotlyakov)). The
behavioral resources can be viewed as a systetmedbtmed techniques
of mental activity (the reflective procedures (“Gedures of mental
activity” (O. Savchenko)), the metacognitive stgis (“Metacognitive
strategies of problems solving” (O. Savchenko, MakMenko)), the
reflective practices (“Reflective practices” (Ov8henko)).

The main material and substantiation of the resultsof research.
We carried out the verification of the proposed dtheses by one-factor
and two-factor schemes of the dispersion analyi$is statistical method
allows analyzing the nature of the variability @fr@in features, which are
influenced by the controlled factors. We are stadyihe causal relation-
ships between the variables, considering someewhtas factors and other
variables as effective characteristics. In Tableelpresent the data, which
reflect the extent of influence of the formatiorvdés of the reflective
experience’s components on the index of the stededucational success
(GPA).

Table 1

The results of approximation of the indicator of the students’ educational
success (by one-factor scheme of dispersion anag)si

Empirical value

Ne Internal factors for the Fisher’'s T_he_lt_evel of
o significance
criterion (F emp)
1 The fqrmatlon level of the reflective 13,25 0,99
experience
5 The formation level of the reflective 12,12 0,99
competence
3 The formation level of the reflective resources 594 0,95
system
4 Thg representatlon level of the reflective 4,49 0,95
activity
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Consequently the level formation of each compomérthe reflective
experience impacts on the level of the studentacational success, but
measures of these impacts are different. Amonthalcomponents of the
reflective experience exactly the formation leveliee reflective compe-
tence is the most influentidF = 12,12;a > 0,99). Based on these data, we
argue that the success of learning activities terdgned by the reflective
activity level & =4,49;0>0,95) and the formation level of the personal
features, which make up the reflective resourceteny £ = 5,94;0 > 0,95),
as well. These components of the experience datermistability of the
mental activity passing. However, the increasehef éducational success
level depends on the development level of the ctfle abilities, which
organize and manage the unfolding processes otfleetive experience’s
system as a space, in which the internal mentaligcis implemented by
a personality. According to the results of corielatanalysis, the educa-
tional success level correlates with the generam#&ion level of the
subject’'s knowledge system about the reflectiontha greatest extent
(r =0,45;a > 0,999) and with the level of completeness of thevidledge
about the reflective activity peculiarities £ 0,34; « > 0,999), about the
means of regulation and development of the differefiection’s forms
(r =0,39; « > 0,999), about the basis of the reflective actialyd the
advantages of its using £ 0,39;a > 0,999). These data confirm the impor-
tance of the information component of the refleetoompetence to orga-
nize and control of the subject’s activity. The itaality of knowledge,
which are ready to a reproduction, forms the b&mighe sense of own
awareness of this issue, and the metacognitive Wledge about know-
ledge” activates the favorable to work emotionalldggound, it's based on
a confidence, a sense of self-efficacy. Thus, thentedge system deter-
minates the educational success level throughraifgrthe metacognitive
awareness regarding the subject’'s own reflectiievigc and reflective
skills (r = 0,29;a > 0,99).

The elements of the value-motivational componenthef reflective
competence, namely the system of the evaluatidarieriof the reflective
activity (r =0,37; > 0,999), and the structural parts of the behavioral
component, namely the system of the reflectivetegias (= 0,35;

a > 0,999), correlate with the educational successlIsignificantly. The
indicator of educational success depends on timedion level of abilities
to plan own activity (= 0,27;0 > 0,99) and to determine the prospects of
own future ( = 0,41;a > 0,999) in the greatest extent. If the young people
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perceive a stage of learning as an important datter future life, they
are more aware of the need to actively engagearetiucational process,
to move on the position of an active subject ofrleay activities. In this
case the stage of the learning is harmonioushgmated in the system of
the life prospects. The lack of the priority futupdans leads to a
devaluation of obtained results and acts of ownviactplanning. The
reduction of the needs in the self-organization selffregulation of own
activities, the blocking of activation of the sdkvelopment’s motivation
are the consequences of the lack of prospects.rdicgpto L. Regush, that
positive image of the future ensures an activatibtihe positive emotions,
which increase the achievement motivation, activhie creativity [3].
Among the cognitive strategies the formation lewélstrategy “Deep
processing and critical analysis of informationtthee based on a rational
approach to a searching solution’ 50,42; « > 0,999) has the most
significant impact on the educational success. Aaoreasing of the
personality’s rational radical contributes to a en@conomical using of
own resources, a reinforcing of the flexible cohtrosituations with high
uncertainty or emotional stress, a formation theuae at ordering own
actions and verifying the hypothesis and the okthimesults. These
constructive techniques give the subject opponumitcollect more infor-
mation by the problem, to be better guided in sitcurmand to make more
informed decision thinking about different alteimas. The attitude at the
rational actions allows to control impulsivity, thia a negative factor in
the intellectual activities even in juvenescen@sause it blocks activity of
the metacognitive processes [8, p. 82].

The empirical facts, which were received by twatdacschemes of
dispersion analysis, clarify the character of tlherelation the reflective
experience components and the educational sucess They are shown
in Table 2.

The results (see Table 2) show that the formagwegllof the reflective
competence is the most dominant factor of the dthue success
compared with the representation level of the otiffe activity and the
formation level of the reflective resources systévtureover, the high
formation level of the reflective competence eliaigs the impact power
of the formation level of the reflective resourcAscording to the results
of the study, we can say that the students, whce e developed
reflective abilities and whose reflective resourcperate at the middle
level, have the highest rating in the group. Thae@ can be explained by
the fact that the high formation level of the refiee competence stimu-
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lates to economical use of the subject’'s own ressjrto save them for
unforeseen circumstances, to select such operanode, in which
resources are quickly restored by their optimalngsiB. S. Frey and
K. Foppa identified a new type of “economic manhoasolves problems
not only by a reducing of the unnecessary costisalso by a maximizing
of the own usefulness, which is based on a reasenalating of the
estimates and the expectations [9]. Consequertily,réflective compe-
tence supports the subject’s internal activityhat $table level through an
activation of the formed symptom-complexes, thalvgles an economical
operation mode. The arising dysfunctions are lelgéleough a streng-
thening of the stimulating factors. Thus high fodmelements of the
reflective competence operate at the sufficientghhefficiency level. A
functioning of reflective competence as a singlstey allows subject to
compensate the defects in the operation those coemp® that are not
formed by others, who operate effectively. Firsatif the reflectivity as a
cognitive style and the reflective style of intdroanflicts resolving are the
most important components in the work of the refleccompetence.

Table 2
The results of approximation of the indicator of the students’ educational
success (by two-factor scheme of dispersion analgki

The first Empirical | The second | Empirical Zgr?c}itgil(;ﬂ Empirical
condition value for condition value for (resources value for
(competence the (competence the Svstem & the
& resources | Fisher's | & procedural | Fisher’s rgcedural Fisher's
system) criterion | components) | criterion P criterion
components)
The impact of The impact of -cl)-fh ;'emrzﬁg:_
the competence 24,82*** | the compe- 13,09** tive resour- 4,15*
level tence level
ces level
The impact of The impact of gp ;'emrzﬁg:_
the reflective 3,62 the reflective 8,09** tive activit 14,35**
resources leve activity level y
level
: The combined The combi-
;’ft;gcti%rpbmed effect of ned effect of
competence 1,67 competence 1,60 resources and 1,18
and Eesources and procedura| procedural
components components

Note:* — the empirical values for the Fisher’s criteris significant atx > 0,95;
** —is significant ata > 0,99; *** — is significant atx > 0,9909.
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The personality, who has a low level of the reflectcompetence,
makes more impulsive decisions in uncertain situneti using untested or
stereotyped heuristic techniques, which are resultaccording to
D. Kahneman and A. Tversky, to simplify the task@underestimate the
probability of the certain outcomes [10]. In suchses, the person
mobilizes insufficient amount of efforts neededstwve the problem, or
vice versa spends much more resources, solving atiolg problems,
which also lowers the productivity of his curregtiaity. The mobilization
of excessive amounts of the reflective resourcesé&sof the causes of the
excessive dipping into the inner world, the traaoasitto the level of “self-
focusing cognitive processing” of information, irhieh rigid strategies of
the metacognitive control are prevalent [7].

The representation level of the reflective actividymore significant
factor of the educational succed$s<14,35;a>0,99) than an indicator
that reflects the extent of a mobilization of tleflective resources system
(F =4,15;a>0,95). So, we can suppose that destructive effeicthe
reflexivity arise because a person tends to mabile inadequate amount
of the reflective resources, which should ensure $tability of the
processes of a reflecting, not because of the hightal activity. The
activation of excessive amount of efforts and resesl is nonadaptive
factor of behavior because it complicates the makactivities. The sense
of complexity fosters the emergence of the negadinetional feelings
(anxiety, feelings helplessness, confusion oreasstiess, anger and others),
which destroy activity, changing the focus of théjsct’s attention on
other internal objects.

Conclusions and prospects for further researchSo, we have found
that the formation levels of the reflective expede and the reflective
competencies are significant factors of the sucoéssudents’ learning.
The personality becomes able to solve effectivelywide range of
problems arising in educational activities throdlga development of own
reflective abilities. The development of the refiee knowledge and skills
provides formation of the adequate representatodnmoblem situations,
high performance of analyzing information, flexilded efficient control
of the mental activity passing, the organizing obiinated actions in the
uncertain situations. These date prove that tHeatdfe competence is a
metacompetence for the educational activities, indevelopment is the
actual and promising direction of the preventiverkwavith young people
to increase their level of the academic competetacprevent a failures of
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the vocational training and formation of the futyseofessional defor-
mations. The development of such programs is thipgse of our further
research.
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EMIITPUYHE JOCJIILIXEHHSA
KOMYHIKATUBHO-MOBJIEHHEBUX CTHUJIB CTYAEHTIB

VY crarTi npeAcTaBiIeHO pe3yJbTaTh eMIIPUYHOTO JOCTIIKEHHS KOMYHIKaTUBHO-
MOBJICHHEBUX CTHJIIB CTY/ICHTIB. BU3HaU€HO MPOLIEHTHIII PO3MOALTY JaHUX 3a ICUXO-
JIHTBICTUYHUMHU MapKepaMu JjIsi BU3HAYEHHs TPy JOCIIKYBAaHUX BIAMOBIIHO 10
MPOSIBY PI3HMX KOMYHIKAaTUBHO-MOBJICHHEBUX CTHIIIB. Ha OCHOBI pe3ynbTaTiB aHami3y
4acTOT, MAaKCUMAJIbHUX 1 MIHIMaJIbHUX 3HAYEHb MapaMETPUUHUX 3MIHHUX, a TaAKOXK
SKICHOTO aHali3y HemapaMeTpUYHUX 3MIHHMX BHAUIEHO AEB SITh IPyH JOCIIIKyBa-
HUX 13 HENPSIMUM KOMOIHOBAaHUM, IPSIMUM KOMOIHOBaHUM, KOMOIHOBaHUM PO3TOPHY-
TUM, KOMOIHOBaHUM (TIPSIMUI/HETIPSIMUH, CKJIQIHUNA/CTUCIINI), IPSIMAM PO3TOPHYTHM,
MPSIMAM CTUCJIMM, KOMOIHOBAaHUM CTHCJIMM, HEMPSIMUM CTHCIIUM, HEMPSIMUM PO3TOp-
HYTUM CTHJIAMHU. J{7Is1 mepeBipKM HAIIWHOCTI BUIUICHUX TPYIN BHUKOPUCTAHO MpOIe-
Aypy IUCKPUMIHAHTHOTO aHaJi3y, SIKUU JaB 3MOTY pO3B’s3aTH JBI TPYIMU MPOOsIeM:
IHTEepIPETyBaTU BIJAMIHHOCTI MDK BUJIUIGHMMH TpyHaMu AOCIIKYBaHHUX 1 MiJATBEp-
TUTH KJ1acuQikaiiio KOMyHIKATUBHO-MOBJIEHHEBOTO CTHJIIO BIAMOBIAHO JI0 3aJaHUX
JTUCKPUMIHATUBHUX 3MIHHUX. BUKOpPUCTOBYIOUM aHaJi3 JaHUX KaHOHIYHMX (DYHKITIH,
BUJIGHO TPYMNH 3 HAWOIIBIIOW IMIIBHICTIO 00'€KTiB: KOoMOiHOBaHmi (psMuii/He-
OpSIMHMA, CKJIaJHUN/CTUCIININ), TPSIMHUA PO3TOPHYTHH, HPSIMHA CTHCIWN, HEIPSIMHIA
CTUCIIUMI, HENPAMUI po3ropHyTui. ['padiuyHo 300pa’keHO BIJACOTKOBUNA PO3IMOILI JI0-
CIDKYBaHUX Yy BCIX I'pyIax 1 3M1MCHEHO PO3IIMPEHY 1HTEPIPETalii0 BiJICOTKOBOTO
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